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Dignitaries,

Colleagues from the European Commission and the United Nations,

Ladies and gentlemen,

Colleagues and friends,

Before all else, I should like to say how pleased and honoured I am to have been invited to speak at this opening ceremony. CIUTI was a founding member of the Conseil européen pour les langues / European Language Council. CIUTI was represented by Martin Forstner on the now legendary SIGMA Scientific Committee on Languages, which set the agenda for twelve years of university cooperation in the area of languages. CIUTI went on to actively participate in five successive ERASMUS Thematic Network projects in the area of languages. I should like to take this opportunity to publicly acknowledge my gratitude to CIUTI for twelve years of fruitful collaboration.
When we started inter-university co-operation in the mid-nineties, terms such as “quality assurance” and “quality enhancement” were practically unknown in universities. However, looking back we can see that our endeavour in those days was very much directed towards improving the quality of higher education programmes and offerings. In describing and analysing the status quo in 16 European states, including Switzerland, we noted widespread disconnection of higher education provision from changing needs in the social, political and professional environments, as well as from developments in research. We sought to draw up sets of recommendations that could guide universities across Europe in seeking to overcome the said disconnection. We also recognised the importance of new learning environments for the delivery of training programmes.

SIGMA and the following first Thematic Network project paved the way towards what I would like to call an awareness of the structural parameters of the quality of higher education programmes. Until the early nineties, quality was very much seen in terms of the academic calibre and the pedagogical skills of individual teachers. Of course, these are important quality factors, but they have to be seen in relation to other, structural quality factors – and nowhere more so than in programmes in translation and interpretation, which are expected to prepare students for the professional market.
Higher education programmes have to meet identified and agreed needs. They have to develop a well described professional and academic profile or profiles. The profile or profiles have to be reflected by the learning outcomes of the programme in question, expressed in terms of competences. Competences represent a dynamic combination of knowledge, understanding, skills and abilities. And, of course, this competence-based approach to curriculum development calls for appropriate approaches to teaching, learning, and assessment.
These are not my words – what I have described here is the approach to quality enhancement at programme level developed by the Tuning Project, developed on the basis of the spade work done by our and other Thematic Network projects.

Identifying changing needs in the environments is not an easy task. Over the past ten years, European integration and EU expansion, migration into Europe, globalisation, and advances in ICT – to mention just a few pertinent developments – have created a host of new needs and given rise to new job profiles. Community and court interpreting and translation, and the increasingly important function of technological tools are just two of the most apparent developments. In the national reports on language-related industries and professions prepared within our third full-fledged Thematic Network project, we also found that translation and interpreting are no longer clear-cut categories of work. Language specialists typically find themselves in jobs with several areas of responsibility. Translation is often combined with database management and terminology work, with revision and editing, with project management or even with marketing and sales. There is an increase in foreign language website management, localisation and technical writing. What we noted was the rise of an economically powerful and diverse language industry, requiring a host of new skills and competences, and resulting in the creation of new job profiles.

The more aware we became of these developments, the more important it seemed to us that higher education institutions offering translation and interpreting programmes should engage in structured consultation and collaboration with other stakeholders. Here, I can only mention a few concrete proposals:
· universities should develop career-tracking systems;

· universities should invite experts from the professional environments to sit on curriculum advisory boards;

· universities should integrate internships into their programmes;
· universities should establish permanent consortia designed to facilitate consultation and collaboration with employers, academic and professional associations and graduates.
These and other measures will enable universities to regularly adjust their curricula as well as to develop new curricula and continuing education programmes. It will also enable them to design and implement new scenarios for learning and assessment.

It should be clear by now that I advocate a dynamic concept of quality. Higher education quality assurance must be seen as an on-going process. This is the challenge.
Before I conclude, I should just like to make three more brief points.
1) Adjusting programmes to changing needs cannot mean that universities should cater for short-term needs of the market. In view of the rapid changes we have witnessed over the past ten years, universities would be well advised to strike a balance between preparing students for current and emerging new needs, and preparing them for lifelong learning.
2) Preparation for lifelong learning above all means enabling students to acquire generic competences that will allow them to cope with new needs and new conditions of work if and when they arise.
3) Students should be enabled to play an active role in the further development of the profession. It will, for example, be their responsibility to make sure that quality in translation and interpreting is not sacrificed on the altar of so-called cost efficiency savings.
I very much hope that this impressive gathering will send clear signals to CIUTI members and other training institutions to make the enhancement of the quality of their study programmes an ongoing concern, and to make consultation and collaboration with other stakeholders a cornerstone of their quality culture.
THANK YOU FOR YOUR ATTENTION.
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